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ABSTRACT 
The purpose of this study is to investigate the views of language teaching students on Emergency 

Distance Language Education (EDLE) during Covid-19 pandemic. The current study specifically aimed to 
reveal the perspectives of ELT students on EDLE in terms of its suitability, effectiveness, teachability, and 
study habits of the learners considering their gender, year of education, and time spent on the internet. In 
addition, this study aimed to reveal problems of EDLE and offer solutions to these problems. The present study 
employed both qualitative and quantitative research methods. A Likert-type scale and interview forms were 
used in the data collection process. A total of 116 students answered the items in the Opinions about Distance 

n (2014). A series of descriptive analysis, 
T-tests, and One-way ANOVA were used in the analysis of the scale. Content analysis was used for the data 
collected through interview forms. The results showed that there were no differences in the views of male and 
female participants on any dimensions of the scale. The only significant difference was found between 2nd and 
4th 
problems of EDLE were technological difficulties, mental problems, lack of interaction, material problems, 
and lack of experience. Flexibility of time and place, efficiency of time and money, and opportunity to improve 
digital literacy skills were stated to be the advantages while lack of self-discipline and self-motivation, lack of 
teacher-student and student-student interaction, health problems, slow feedback, and technical problems were 
expressed as the disadvantages of distance language teaching. Finally, the students think that distance language 
teaching can be used as additional material in learning process but cannot replace traditional face-to-face 
education.  

Keywords: Emergency distance language teaching, Problems, Foreign language, Covid-19. 
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1. INTRODUCTION 
The advances in Information and Communication Technologies (ICT) reshaped teaching and 

learning settings. Computer and internet technologies enabled learners to study at their homes at any 
time without attending traditional face-to-face classes. In other words, distance education provides 
teaching and learning environment without time or place constraints. There are many reasons for 
preferring distance education over regular in-class education such as enabling learners control their 
pace (Cowan, 1995), and providing flexibility or access in terms of time and place (White, 2004). 
However, in recent time, because of the emergence of Coronavirus (COVID-19) pandemic, distance 
education has become a necessity for education to continue. The pandemic created uncertainty and 
panic all over the world and countries rapidly started to use distance education tools to minimize the 
negative effects of the pandemic on education and to maintain it. 

As in other countries of the world, the Turkish government has stopped face-to-face 
education and education institutions closed down on March 12 (2020) temporarily to prevent the 
spread of the virus. Ministry of National Education (MoNE) in Turkey announced that primary and 
secondary schools would start distance education starting from March 23, 2020 (MoNE, 2020). 

rsities would be closed for 

precipitately started to use digital and distance education tools to maintain education. The transition 
from face-to-face education to distance education was very urgent because in this uncertainty, 
distance education was the only solution to overcome the educational problems that the pandemic 
created. Because of the rapid transition from face-to-face to distance education, there was not enough 
time to systematically plan the distance education process or to train the teachers during the pandemic 

qualified online teaching before the pandemic (Hodges, Moore, Lockee, Trust, and Bond, 2020). 
Therefore, alternative definitions such as emergency distance education or emergency e-learning 
were used for the distance education during the pandemic (Toquero, 2020). Accordingly, this rapid 
transition brought about some problems such as technical and infrastructure problems, the 
inexperience of teachers about distance education, the distractions from teaching and studying at 
home, and the efficiency and proportion of online teaching materials (Zhang, Wang, Yang and Wang, 
2020).  

Within this context, transferring knowledge and materials into distance education platforms 
without prior experience was highly challenging for language teachers. Language learning students 
also have difficulty in adapting distance language learning process which requires optimum 
interaction of student-student and student-teacher. With these considerations in mind, the present 
study aimed to find out the views of English Language Teaching (ELT) students studying at a public 
university on distance language education in the shadow of COVID-19 pandemic days. Examining 

important because EDLE is different from face-to-face in-class education or planned and qualified 
distance education and this was a new experience for ELT students. Such a study would provide new 
insights into the effectiveness of distance education and would provide implications for the 
improvement of EDLE. 

 

2. LITERATURE REVIEW  
Previous studies on distance education generally focused on the effectiveness and quality of 

distance education, learner autonomy in distance education, and the perspectives and views on 
distance education. For example, Xu and Jaggars (2011) evaluated the effectiveness of distance 
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education specific to introductory Math and English courses among community colleges and 
concluded that online courses were not as effective as face-to-face courses. The researchers 
suggested that online courses did not provide instructional and institutional supports to students as 
much as the face-to-face versions of these courses. On the other hand, Allen, Mabry, Mattrey, 
Bourhis, Titsworth and Burrell (2004) conducted a meta-analysis to evaluate the effectiveness of 
distance education and found that distance education, which allowed interaction with native speakers, 
was more effective than traditional in-class language education. Similarly, Zhao, Lei, Yan, Lai and 
Tan (2005) conducted a meta-analysis to analyze research in terms of the effectiveness of distance 
education. Zhao et. al (2005) concluded that there were no significant differences between distance 
and face-to-face teaching based on aggregated data; however, there were significant differences 
across the studies. The researchers stated that interaction among students and between instructors as 
well as the right proportion of human and technology were the keys to increase the effectiveness of 
distance education. The study also revealed that knowledge and skill can be taught more effectively 
in distance education. Therefore, the studies on the effectiveness of distance education have 
contrasting results. 

The second arrays of studies on distance education focused on the learner autonomy because 
autonomy has been defined as the lear
the capacity of the learners to take control of their own learning (Benson, 2001), or learners being in 
charge of setting the goal, choosing methods, materials as well as tasks and finally selecting criteria 
for evaluation (Brockett and Hiemstra, 1991).Therefore, autonomy has more significant role to play 
in distance learning (Fotiadou, Angelaki, Mavroidis, 2017) and distance learners need to be 
autonomous to varying degrees (Moore, 1972). In a similar vein, conducted with 391 distance 
language learners in Thai context, Vanijdee (2003) noted that learners showed varying degrees of 
learner autonomy and there were neither absolute autonomy nor total lack of it. She labeled those 
fairly distinct groups as dynamic and self-sufficient distance language learners. On the other hand, 

however, they needed interaction both with their peers and their tutors regardless of their level of 
autonomy. The researchers stated that learners needed academic, emotional, and psychological 

to measure autonomy of distance education learners in Turkish context and found that the autonomy 
level of distance education learners was high. The researcher also revealed that autonomy levels of 
the learners did not change according to the program they study or gender but there was positive 

autonomy. 

The third cluster of studies concentrated on the perspectives and views of learners on distance 

example, Ozudogru and Hismanoglu (2016) conducted a survey model study to reveal first year 
s on distance foreign language courses in Turkish context. The study showed that 

students had negative views on distance language education as it diminished the opportunities for 
natural interaction. Furthermore, the study showed that there were statistically significant differences 
according to gender and faculty. While female students had more positive views than male students 
on distance language education, vocational college students had more negative views on distance 
education compared to students studying at other faculties. Similarly, Altunay (2019) investigated 

students did not have clear idea about the teachability, suitability, effectiveness, and study habits of 
distance language teaching. Moreover, according to semi-structured interview analysis, students 
thought that although distance language education provided them the flexibility of time and place, 
face-to-face language education was more effective than distance language education. On the 

expectations although negative perceptions of distance education such as providing feedback, 
grading techniques, and clarity of st
However, all these studies were conducted at regular times. The world goes through an extraordinary 
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period because of the pandemic and the most effective way to maintain education was distance 
teaching. However, the transition from face to face teaching to distance teaching was so urgent that 
naturally, there have been some problems. Some of the previous studies were conducted during the 
pandemic to reveal those problems and perspectives of the students towards distance education. For 
example, Hassan and Mirza (2020) found lack of face-to-face interaction, absence of physical 
gestures and human touch as the limitations of emergency distance education. Students also reported 
lack of motivation to attend classes and distractions during the class in the study. Likewise, 
Octaberlina and Muslimin (2020) found similar results in their study. The researchers identified three 
barriers for EFL learners in emergency distance education. These barriers were lack of personal 
touch, lack of technology and physical barriers. Huang, Shi and Yang (2020) investigated the 

the pandemic has started. The study concluded that the most widely adopted instruction was grammar 
translation method during the distance learning and the interaction between student-student and 
student-instructor was very limited. The study also showed that the learning content and activities 
were similar to those used in face-to-

teaching on language skills development in the Turkish context. Thematic analysis of the study 
showed that while content and implementation of online classes, flexibility of time and place, use of 

distance education, absence of face-to-face classroom environment, insufficient teacher guidance, 
technical issues, reading on a computer, and lack of individual effort were among the disadvantages 
of emergency distance education. The researchers also revealed that the most positively and
negatively affected language skill during emergency distance education was writing and speaking 
respectively. 

In the reviewed literature, it can be seen that face-to-face and distance language learning 
experiences of language learners are different from the distance language learning experiences of 

effectiveness and suitability of EDLE during pandemic days. This study specifically aimed to find 
out the views of language students on EDLE in terms of its suitability, effectiveness, teachability, 
and study habits of the learners considering their gender, year of education, and time spent in the 
internet. This study also aimed to reveal the problems, advantages and disadvantages of EDLE. The 
research questions formulated for the present study are as follows: 

1. Are there any differences in the views of ELT students on EDLE in terms of their gender?

2. Are there any differences in the views of ELT students on EDLE in terms of their year of 
education? 

3. Are there any differences in the views of ELT students on EDLE in terms of time spent 
on the internet for studying or entertainment? 

4. What are the views of ELT students on EDLE in terms of its problems, advantages, 
disadvantages, and suitability?  

 

3. METHOD  

3.1. The Participants and Context 

The participants of the current study were 1st year (N=38), 2nd year (N=28), 3rd year (N=25), 
and 4th year (N=25) students studying at the English Language Teaching Department in a Turkish 
state university. Therefore, a total of 116 students participated in this study. In the selection of the 
participants, convenience sampling method, a type of non-probability sampling method, was 
employed because the participants were easy to access and reach, especially in the pandemic days. 
The data of the study were collected in 2020 spring semester during online Reading II, Linguistics 
II, Material Development, and Contrastive Turkish-English Grammar lessons. As for the distance 
education system, Moodle and Zoom applications were used in the instructions. 
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3.2. Instruments and Data Collection
A Likert-type scale and interview forms were used in the data collection process. The 

araman 
(2014) was the five-Likert-type scale of the study. The scale was applied online and in Turkish. The 
items of the scale ranged from strongly disagree (1) to strongly agree (5). Opinions about Distance 
Education Scale consists of 4 dimensions: Personal Suitability (6 items), Effectiveness (5 items), 
Teachability (4 items), and Study Habits (3 items). Reliability analysis was conducted for each 
dimension and for the whole scale. Because there were some contrasting items, these items were 
converted before the reliability analysis. Cronbach Alpha of the scale was found to be .882 for 
Personal Suitability, .892 for Effectiveness, .859 for Teachability, .705 for Study Habits, and .920 
for the whole scale. 

In addition to Opinions about Distance Education Scale, online interview forms were used 
for the data collection. Interview questions were sent to the participants and they were asked to 
answer the following questions: 

1. What are the problems you face in distance language lesson? 
2. What are the advantages of distance language teaching?  
3. What are the disadvantages of distance language learning?  
4. Which lessons are more suitable for distance language learning? 
5. What would be your suggestions regarding distance language learning? 

 
3.3. Data Analysis 
Both quantitative and qualitative data analysis procedures were employed in this study. The 

data obtained through the scale were analyzed by using SPSS 23 software. In the analysis of the 
scale, a series of descriptive analysis, T-tests, and One-way ANOVA were used. Before the analysis 
process, some contrasting items were converted to be in the same direction. Content analysis was 
used for the data collected through interview forms. Before the content analysis, the answers of the 
participants were numbered and classified according their year of education. Then, the data were 
listed under each interview question. Two researchers read the answers and worked together to code 
the data. Codes and themes were decided with a consensus. The findings were supported by direct 
quotations of the participants.  

 

4. FINDINGS  
 First of all, the mean scores of the items found in the scale were presented below. According 
to the table below, item 17 (Most of the time, I do not finish the homework or exercises given.) had 
the lowest mean score (M= 1.93) followed by item 11 (Distance learning is more effective than 
traditional education.). On the other hand, item 12 (Face-to-face interaction is necessary for best 
English learning.) and item 13 (Communication in face-to-face English learning is more instant and 
clearer than in distance learning.) had the highest mean scores (M= 4.18). Therefore, these items 
showed that although students have self-discipline to accomplish their assignments or homework, 
they did not think that EDLE was as effective as face-to-face language education and face-to-face 
interaction was necessity to accomplish successful language education. 
 

Table 1. Descriptive statistics of the scale items. 

 Items Strongly 
Disagree 
(N) 

Disagree 
(N) 

Neutral 
(N) 

Agree 
(N) 

Strongly 
Agree 
(N)

Mean 
(M) 

Std.

P
er

so
na

l 
su

it
ab

ili
ty

 1. It is convenient for me to 
learn English through 
distance education.  

21 31 35 21 8 2.69 1.16 

2. Learning English through 
distance education is 
suitable for my lifestyle. 

32 29 22 25 8 2.55 1.28 
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3. Distance learning is a 
suitable alternative to 
obtain the English 
education I need.  

33 26 24 25 8 2.56 1.29 

4. Distance learning allows 
me to learn English 
without losing time. 

20 20 30 36 10 2.97 1.23 

5. I need the flexibility of 
participating the lesson 
without time and place 
constraints.  

13 21 20 42 20 3.30 1.26 

6. It is difficult for me to go 
to the university campus to 
study. 

28 50 12 13 3 2.08 1.05 

E
ff

ec
ti

ve
n

es
s 

7. Distance learning makes 
the student more active in 
terms of learning English.  

43 39 14 16 4 2.13 1.16 

8. Distance education offers 
the opportunity to do 
various activities to learn 
English. 

29 29 32 20 6 2.53 1.19 

9. Distance education allows 
students to learn English at 
their own pace.  

18 21 21 46 10 3.08 1.24 

10. Those learned in English 
classes are internalized 
thanks to distance 
education. 

38 33 32 9 4 2.21 1.09 

11. Distance learning is more 
effective than traditional 
education. 

53 36 11 9 7 1.97 1.19 

T
ea

ch
ab

ili
ty

 

12. Face-to-face interaction is 
necessary for best English 
learning.  

2 7 10 45 52 4.18 0.95 

13. Communication in face-to-
face English learning is 
more instant and clearer 
than in distance learning.  

3 5 13 42 53 4.18 0.97 

14. English education is 
offered better through 
traditional education 
compared to distance 
education 

6 6 18 35 51 4.02 1.13 

15. I need face-to-face 
communication to learn 
English.  

4 15 11 37 49 3.96 1.16 

St
ud

y 
H

ab
it

s 

16. I have the habit of 
postponing to accomplish 
the given assignments or 
exercises. 

18 39 17 29 13 2.82 1.28 

17. Most of the time, I do not 
finish the homework or 
exercises given.  

41 55 9 9 2 1.93 0.94 

18. I wait until the last 
moment to do my 
homework or to study for 
the exams.  

27 40 26 10 13 2.50 1.25 

In order to find out if there were any differences in the views of the participants on EDLE in 
terms of their gender, Independent Samples T-test analysis was conducted. The analysis results are 
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shown in the table below. According to Table 2, there were no differences in the views of male and 
female participants on any dimensions of Attitudes towards Distance Education Scale. 

 
Table 2. T-test results comparing the effect of gender on the views of the students about distance language 

teaching 

Scale Dimensions Female (N=86) Male (N=30) p 
M SD M SD

Personal Suitability 15.69 5.97 17.43 5.15 .343 
Effectiveness 11.59 4.81 12.83 5.18 .737 
Teachability 7.56 3.38 7.83 4.05 .212 
Study Habits 11.08 2.73 9.76 2.75 .895 

The second research question of the study seeks the differences in the views of the 
participants on EDLE based on their year of education. One-way ANOVA analysis was conducted 

the analysis are as shown in Table 3 below. 
 

Table 3. One-
distance language teaching 

 Sum of 
Squares 

df Mean Square F Sig. 

Personal 
Suitability 

Between Groups 261.989 3 87.330 2.706 .049 
Within Groups 3614.519 112 32.272   
Total 3876.509 115    

Effectiveness Between Groups 159.010 3 53.003 2.262 .085 
Within Groups 2624.128 112 23.430   
Total 2783.138 115    

Teachability Between Groups 80.969 3 26.990 2.210 .091 
Within Groups 1367.824 112 12.213   
Total 1448.793 115    

Study Habits Between Groups 56.635 3 18.878 2.530 .061 
Within Groups 835.606 112 7.461   
Total 892.241 115    

As shown in Table 3, the effect of year of education on the personal suitability dimension of 
the scale was significant (F (3,112) =2.706, p<.05). The only significant difference was found in the 
personal suitability dimension of the scale. A Tukey post hoc test revealed that there were statistically 
significant differences between 2nd (M=13.92, SD=4.89) and 4th (M=18.16, SD=6.06) year 

The third question of the study aimed to reveal if time spent for education and entertainment 
-way ANOVA results showed that there were no 

significant differences in the views of participants about EDLE in terms of time spent for education 
or entertainment.  

In addition to quantitative analysis, qualitative analysis was also conducted in the present 
study. The data collected through interview forms were analyzed quantitatively. The answers of the 
participants were listed under themes of problems, advantages, disadvantages, suitability, and 
suggestions. As for the problems with EDLE, the most stated problems were technological 
difficulties, mental problems, lack of interaction, material problems, and lack of experience. The
most frequently stated problem of distance language teaching was technological difficulties. Almost 
one of every two students indicated problems with internet connection. Statements typifying these 
views are presented below: 

nd year) 

4th year) 
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village. This is a challenge to me to write an entry to the system and I cannot even talk on 
nd year) 

distance linguis
(P27, 2nd year) 

Participants also stated that they had problems with motivating in lessons. The findings 
showed that it was difficult for students to focus on their courses. The following quotations exemplify 
mental problems distance language teaching created: 

rd year) 

erefore, it was so hard for me to focus on 
nd year) 

-line or I was looking at the screen, I lost my concentration too 
many times. Therefore, it is a bit hard to keep going on linguistics lessons on-
2nd year) 

Another frequently stated problem of distance language teaching was the lack of interaction. 
Most of the students thought that face-to-face interaction was more effective than distance language 
teaching on the grounds that distance language teaching decreased student-teacher and student-
student interaction. Some of the students expressed interaction problems as follow: 

Linguistics is a highly deep an incomprehensibl
student we may have some understanding and perception problem, these kinds of problems 
can be solved by asking questions to the lecturer or negotiating with friends. Moreover, in 
the classroom the learning atmosphere is more convenient and easier, sometimes even if we 

nd year) 

roblem of distance education is not being able to ask instant questions 

(P27, 2nd year) 

cation process but 
in distance lesson, there are lots of things that I do not understand and it is not easy to ask 

rd year) 

cannot easily 
th year) 

The students also expressed lack of experience and lack of sources as other problems of 
EDLE. Students did not have distance language education before and it was difficult for them to 
adapt online courses. Same of the students stated that the online resources were not enough to support 

 

 all lessons 
th year) 

st year) 

 affected me negatively was being at home. It is difficult to 

(P39, 3rd year) 

Another question of the interview was about the advantages of distance language teaching.
The most frequently expressed advantage of distance language teaching was flexibility of time and 
place. Most of the participants were happy to be at their comfort zone without time constraints and 
to watch lesson videos whenever they want. The participants also stated time efficiency and cost 
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efficiency as advantages of distance education. The students did not have to pay for transportation 
and dormitory fees or they did not lose time while preparing for the school or in traffic. Digital 
literacy was stated to be another advantage of distance education. The participants stated that this 
process was an opportunity for them to improve their technology competency skills and to learn new 
teaching tools.  

As for the disadvantages of distance education, most of the participants specified lack of self-
discipline and self-motivation. According to the participants, the amount of teacher-student and 
student-student interaction is very low in distance education. Lack of interaction and many distractors 
at home makes it difficult for the students to focus on their lessons. Apart from motivation, discipline, 
planning and concentration problems; health problems, slow feedback, and technical problems were 
also stated to be disadvantages of distance language teaching. Students think that distance language 
teaching can be used as additional material in learning process but cannot replace traditional face-to-
face education. Moreover, distance language teaching is not appropriate for all the language lessons. 

views on the disadvantages of distance language learning as follow:

-motivation. Due to the fact that distance 
learning is flexible, you would like suitable organization, planning and work to create it 
happen. 4th year) 

need to learn for our job in the future. You cannot make eye contact with your teacher, you 
cannot ask a simple question without waiting. Maybe for some of the students you cannot 

rd year) 

st year)

The participants stated theoretical courses to be more suitable for distance language teaching 
than practical lessons. Most of the students specified that Turkish History, General Culture, English 
Literature, and elective courses can be taught in distance education even after the pandemic. The 
students noted that the courses that require reading such as English literature was more suitable while 
the courses that require interaction and body language such as English Drama was not appropriate 
for distance language teaching. In general, the students do not think that the courses taught in English 
Language Teaching Department are suitable for distance education. One of the students expressed 
the following views: 

ning. Especially, language 
students need to use language and hear the language from first hand. It has to be dynamic 
and it requires real time practice. These kinds of students need eye contact and feedback, for 
some cases the feedback needs to happen immediately. Teachers need to monitor students in 
order to understand their mistakes or accuracy about the language that they are teaching. 

4th year) 

According to the participants, the most important skill they needed during distance education 
process was digital literacy; therefore, the students suggested that digital literacy lesson should be 
added to the curriculum of English Language Teaching. The participants stated that they would need 
to have digital literacy skills not only for their distance education process, but for their future 
professional career. The participants also expressed that instructors should be active to increase 
motivation of the students, adapt more technological tools in their courses, and increase student-
teacher and student-
follow: 

uld 
st year) 

students about how to use distance education tools. A lesson on how to use distance 
education tools can be added to our curriculum to adapt this process and to solve any 

nd year) 
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the face-to- rd year)

 

5. DISCUSSION
Th

-to-face 
ace-to-face English 

finding is compatible with the previous findings (Altunay, 2019; Ozudogru and Hismanoglu, 2016). 
For example, Altunay (2019) applied the same scale to ELT students and found the same results. The 
researcher stated that students prefer face-to-face learning in language learning process and they 
think that they need face-to-face instruction in language learning process. In a similar vein, Ozudogru 
and Hismanoglu (2016) revealed that distance ELT students had negative attitudes towards distance 
language teaching and they are not satisfied with distance language learning applications. Therefore, 
it can be concluded that face-to-face interaction is necessary especially for language learning students 
and distance language education cannot provide as much interaction as traditional face-to-face 
education. 

One of the important findings of the current study showed that there were not any statistically 
significant differences in the view of the participants on any dimensions of distance education scale 
based on their gender. It is hard to make direct comparison of this finding with the previous findings 
because previous studies were conducted in regular times. Among the previous studies, Altunay 
(2019) found that there were not any differences in the views of students on distance language 
teaching regarding their gender. On the other hand, Ozudogru and Hismanoglu (2016) revealed 
significant differences be
dimension of the scale they applied. The scale that is used in the current study did not consider 

udes 
towards distance learning in foreign language education based on various variables including gender. 
The researchers revealed that there were significant differences in the attitudes of male and female 
student towards distance language education in favor of female students.  

The current study demonstrated that there were statistically significant differences between 
2nd and 4th 
of 4th year students. It is difficult to compare this finding with the previous findings because previous 
findings on EDLE did not consider year of education as independent variable. The reason for such a 
finding might be that 4th year students are preparing for The Public Personnel Selection Examination 
(KPSS) and they spend most of their time for preparing the exam. Being time-efficiency, distance 
language teaching may be more suitable for them. 

One-way ANOVA results showed that there were not any statistically significant differences 
in the views of ELT students on distance language teaching in terms of time spent on the internet for 
studying or entertainment. Similarly, Ozudogru and Hismanoglu (2016) revealed no significant 
differences between time spent on e-learning system and all the dimension of the scale they applied 
to Turkish students.  

The current study also revealed important findings from qualitative analysis. The content 
analysis showed that technological difficulties, mental problems, lack of interaction, material 
problems, and lack of experience were the most frequently stated problems of EDLE. These findings 
were in line with the previous findings. For example, a qualitative analysis conducted in India by 
Hasan and Khan (2020) revealed that poor network and connection (51%), distractions (16.71%), 
lack of interaction (14%), poor comprehensibility of content (14%), and lack of support (10.78%) as 
the top five most disliked elements of distance language teaching. 

Flexibility of time and place, time efficiency, cost efficiency, and opportunity for digital 
literacy skill were expressed as the advantages of distance language teaching in the current study. 

(2020) identified nine themes on the advantages of distance language teaching. These themes were 
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content and implementation of online courses, comfortable atmosphere of home, free time, properties 
of distance education platform, use of computer/online tools/resources, time and cost efficiency, 

teaching was advantageous because it allowed time for focusing on skill development, provided 
comfort-zone without stress, offered time efficiency, cost efficiency, and gave opportunity for the 
use of online tools and resources. Correspondingly, Hasan and Khan (2020) demonstrated that 
flexibility was the most liked element of distance education. Therefore, flexibility of time and place 
that mostly stated by the participants of the current study as the advantage of EDLE was in line with 
the previous findings. 

The current study showed that the most frequently stated disadvantage of distance language 
teaching was the lack of self-motivation and self-discipline, and too many distractors at home. 

was mainly extrinsically or instrumentally driven. Although this finding may seem to contradict with 
the findings of this study, the participants of the current study did their homework because of the 
necessity or to pass the exams as in the study of Huang, Shi and Yang (2020). In a similar vein, in 

option was found to be the second barrier preventing the effectiveness of distance education. 
Consequently, it can be proposed that because students feel lack of motivation in distance language 
process, they can be easily affected by the distractors at home. Another striking finding of the study 
showed that the amount of teacher-student and student-student interaction was not as much as the 
interaction found in face-to-face classes. This finding was similar to the previous findings (Hasan 

Muslimin, 2020). Contrary to this, Huang, Shi and Yang (2020) demonstrated that distance education 
granted students more opportunities for interaction with their instructors and peers; however, distance 
education did not provide collaboration between the students as found in the present study. The 
reason for high interaction in Huang, Shi and Yang (2020) may be caused by application they used 
in distance education process. 

 

6. CONCLUSION AND RECOMMENDATIONS  
-19 

pandemic and the pandemic offered an opportunity to test digital platforms of universities and to 
practice technological way of teaching and learning. However, this urgent and unplanned digital 
learning transformation brought about some problems, but it also has advantages. The data of the 
current study showed that the students did not have positive attitudes towards EDLE, but they also 
know that it is the only way to maintain the continuity of their education. In the process of EDLE, 
one of the most frequently stated problems was technological issues such as poor internet connection 
or lack of computer. Such problems create inequality among the students and create a barrier against 
the implementation of systematic and effective teaching and learning environment. Therefore, 
governments, policymakers, an

(Vlachopoulos, 2020, p. 18). Other problems that remain as barrier against the implementation of 
successful teaching and learning environment during the distance learning were lack of motivation, 
lack of self-discipline, lack of student-teacher and student-student interaction, and lack of 
collaboration. To eliminate those problems, instructors should be active participants of the lessons to 
keep the students engaged and active. The instructors need to provide contexts that allow students to 
collaborate and interact with each other. They also need to take continuous feedback from their 
student on the effectiveness of the lessons and reorganize their lessons accordingly. We do not know 
what the future holds for us or how long this pandemic will continue. Therefore, the instructors and 
institutions should be prepared for the implementation of Emergency education situations by 
redesigning they syllabuses or investing in the most effective distance education tools. Because, the 
content of the lessons and the way how they are implemented define the effectiveness and success 
of EDLE. 
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One of the important pro
harder for them to adapt the process. In addition to that, this process showed us that the most needed 
skill was the digital literacy skills of the students and instructors. Therefore, it can be suggested that 
distance language teaching can be used as additional material in language learning process. Using 
distance education as additional material in teaching and learning process would offer the opportunity 
for students and instructors to be equipped with digital literacy skills that they will need for teaching 
and learning process. In addition, adding new courses such as technological knowledge, digital 
literacy skills, or online tools for language teaching to the curriculum of ELT departments would 
help students to cope with the problems they face during distance language teaching. Moreover, 
instructors should be supported by professional trainings focusing on digital literacy and they should 
be encouraged to combine their pedagogy and content knowledge with their digital literacy skills.
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